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Principles of modern education
governance

Governing education in a complex world © OECD 2016

There is no right system for governing education
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<3 Shared and clear big picture (e.g. accountability - trust)
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25 Where to go (aims) and how to go there (guidelines) are
25 clear at all levels
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Open dialogue, interaction and collaboration

Stakeholders and teacher union, involvement

Quality work at all levels




Finnish Trends in Qualification
and Assessment of Teachers

Finnish Opposite trends
trends (an example)

Qualification Masters degree, Teachers in US apply to the
which include National Board for Professional

pedagogical studies Teaching Standards (use of
portfolio, videotaped lesson, ...)

Standards for No standards — Australian professional standards
teachers iInstead national aims  for teachers
Assessment Self—assess'“;)"“+ “““c'j_ _ ""*f""“"' ""r‘]“"":“"' ~==writing of
(appraisal) developme re-conditions for teacher | rea)

-~ autonomy (Darling-Hammond):

head QV‘ - Highly educated teachers

cadima; -  Common vision

Inspectors Ne— _geCtt - Culture of collaboration Jand
Testing No-national testing Teachers are valued based on their

students’ success in national tests



All teacher educators do
research — All researches teach

Teacher education
programs are based
on research

Teacher educators
research community

Part of teacher
professionalsim.

[ — Research
professionalism is based teacher
a complex concept education

Student teachers learn
to produce and
consume research
based knowledge

National teacher
education strategies
are based on research
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National Teacher Education Development
Program as a part of Finnish government
national reform program (2015 — 2018)

National teacher education forum (100 experts)
Literature review
Benchmarking
National brainstorming
Collaborative construction of TE strategy
TE Strategy
Vision
3 Aims
6 Actions
Implementation of TE strategy
Resources for 32 +20 pilot projects (30 M€)
National seminars and meetings
Continuous self-assessment (quality)



Careful timing

> Strive for consensus

> Engage stakeholders

) Partnership with unions

) Sustainable resources

> Careful piloting

Dissemination of outcomes of the pilots




Some outcomes of the research on teachers
and teacher education in various contexts (cochran-

Smith & Villagas, 2015)

Good teaching/teachers have an impact to learning and well-
being of students .... economic growth ...

(e.g., Furlong, & al. 2009; McKinsey & Company, 2007; OECD, 2005; World Bank, 2010).

Outcomes of research on

- role of education in a society

- learning, engagement and individual differences

- the design and use of innovations, like digital tools,

- teachers and teacher education

should have an impact to continuous improvement of teacher
education. (Cochran-Smith et al., 2015).

Teachers should be willing and able to learn continuously new
competences, e.g. for inclusion, entrepreneurship,
networking and co-teaching, coming from the needs of the
society (Paine et al., 2015).




It IS not easy to argue what kind of knowledge
(competence) a teacher need, because
understanding of teacher knowledge
(competence) depends on

how we understand students’ learning and well-
being

how we understand teacher
professionalism/effectivhess

how teachers’ professional development and
teachers’ collaboration is organised

how we understand a school as a learning
community (school development)

how education policy is done and implemented



Finnish teachers’ challenges
(according to TALIS and PISA surveys)

Student-level
Students’ well-being and engagement in learning
Active learning processes
The needs of individual learners
Classroom level
Heterogeneous and multicultural classrooms
Learning of generic competencies
School and city level
Planning curriculum in teams and networking
Quality work
Leadership, versatile learning environments.
Society level
Better links with pre- and in-service TE
Education for sustainable development
Drop outs o e .
Artificial intelligence, robotisation




National brainstorming as a part of
teacher education development
program

Teachers

Teacher
educators

T . SHARED VISION

Partners
HELSINGIN YLIOPISTO
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Committing People to Change

Dialogue between actors and
stakeholders is needed to turn strategies,
policies, plans and goals from awareness

* Into action.
Awareness I h.ave heard of
this
Interest e« What’s in it

for me?

Understanding  * Vhat does it

mean?
e This is
ArEpiEne worthwhile
. e | have a
Commitment role in this

I lizati e This is part of
nternalization our daily life
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Virtual brainstorming

@P & (i
1 O a o
SELETIN N

i




Important in the development of teacher education

65 70 75 80

Learning to learn skills

Interaction and collaboration skills
Competence to a{)ply knowledge
Student centered

Participation

Working life connections
Competence to meet variation
Literacy

_ Equality

Teacher’s basic competences
Generating of ideas

Integration of school subjects
Assessment for learning

j> Readiness for change
Research based actions
Internationalization

Digitalization

Diverse learning environments

j> Partnerships and networks
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Expertise
Broad § in generating
and solid §§ novel ideas
knowledge § and
base J innovations

ompetence for
> alopment of

* Deep knowledge in subject mafi
PCK and GPK, ...

* Learning, engagement, diversities,

* Collaboration and interaction,

* research skills

* Schools’ societal and business
connections and ethical code...

e Curriculum knowledge and
skills

» Creativity, curiosity, and
innovative way of thinking,
collaboration

» Design and adoption of
educational innovations

* Development of the school
culture with students,
parents, other experts, and
stakeholders.

» Willingness and
competence for the
development of own
expertise through ...




| have designed with
other teachers, pupils
and out-of-school
collaborators a new
model for School-
Community Collaboration
(SCC) that engage
primary pupils in SCC.

* SSC creates learning
environments for creative
use of ICT.







Main actions for the development of
teacher education (meet the challenges)

1. Holistic view to teacher education

- pre- and in-service education and induction phase

- development plans for teachers, schools and districts based on the
aims and the analysis of the needs

2. Selection and anticipation

3. Supporting the development of competences

needed in generating novel ideas and innovations

4. Collaboration culture and networks

- subject department — teacher education — practice school

- kKindergarten — primary — secondary — vocational teacher education...

5. Supportive leadership

- schools as learning communities

6. Research based teacher education

- training programs and teaching/learning are based on research

- student teachers learn research skills and research orientation,

assess their practices, and reflect alone and,in.a.group



Implementation of TE strategy

Resources for 32 +20 pilot projects (30 M€)
In the call for proposals it was emphasised:

B Collaboration between Universities (8 traditional
universities are providing TE

B Collaboration inside the universities: subject
department, faculty of education, teacher training
Institutes

B Collaboration between initial TE and
municipalities, professional development
programs

B Research orientation in the pilot project
B International collaboration

National seminars and meetings
Continuous self-assessment (quality)
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Main focuses of the pilot projects

Other I
Selection of student teachwers I
Development of Special need education N
Equality and gender sensitive education I
Multilangual learning and multiculutural..
Development of leadership and school networks
Multiprofessional collaboration I
Development of supervised teaching practice I
Digital learning and new learning environments I————
Teaching and supervision in teacher education IEEEEE———_S
A new model for teacher competence I —
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Self-evaluation of the pilot project
activities

Partners have been active in setting of the goals to the pilot proje ct. | | i —
Partners have been active in evaluating the progress of the pilot project. EE
Partners have learnt dig-pedagogical skills
Partners have learnt methods how to evaluate student
| have disseminated the developed new models to teacher educatio n | —
Partners have been active in the design of new models to T /iy —
Partners have been active in the design of new models to T E /| ——
Partners have learnt methods how to engage students in learnin g
The learning materials support students in achieve competences...
Partners have learnt methods how to support students’ learning I
Partners have been networking with experts outside their own institute |
Partners have been guided to evaluate their own learning during the pilot |/ ——
Partners have been networking in their own institute
Partners have been active in the pilot project |y
We have been working in authentic situations during the pilot project s
Our working has been research based working e —
The previous knowledge of the partners have been taken into account I —
We have been working collaboratively ]
There has been interaction among the project members ™=
Partners have taken new models to teacher education _—_—  -——r—rr—"
1,00 1,50 2,00 2,50 3,00 3,50
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Discussion
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Lessons Learnt from Finnish Teacher
Education and Development Programs

Key cornerstones: Equity and decentralization
Long term vision and strategy to teacher education

Collaboration, for example, in the preparation of the Strategy;
University level TE program; and collaboration in the
implementation (from competition to collaboration)

Research based TE and development of TE

Education of professional teachers at traditional universities:
- knowledge base;

- creative, interaction, networking and collaboration skills;

- competence and willingness for professional development
at personal and school level

Support for teachers from the

- school (leadership, learning environments, networks) and

- education policy (decentralisation, quality work, trust for
teachers without inspection and testing)

Top candidates to the teacher profession



Framework for designing a teacher education

programme
Research on Research on teachers and teacher
teaching and learning, education
engagement, - Professional/effective teacher,
development and needs | | - Structure and origins of teacher
of learners, policy, knowledge,
Research history, ... — Content - Teacher identity, agency, ...
orientation iIs | to the program - University pedagogy. — Type of

seen in the activities
planning of the

rograms ;
Prog Collaborative development of the Programmes

— = = =

EU and National Feedback
strategies - Students’ learning outcomes and
- Teacher education evaluations,
strategy, - Staff members’ self-evaluations
- National level curriculum; of the programme,
Forms and role of - Municipality stakeholders’
assessment. feedback.
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